Introduction
The post-colonial education policy in Zimbabwe has to be examined against the background o f its colonial predecessor, which was based on racial discrimination, whereby the majority Africans were exposed to inferior education, while the minority whites had superior education (Mutumbuka, 1982) . This explains the policy o f massification o f education in the post-colonial era.
This policy was based on four(4) objectives as follows:
1 .to create an education process that evenly distributes resources among learners; 2. to create an education process that evenly distributes learning opportunities among learners;
3. to provide a curriculum that teaches the one-ness o f citizens and not their division; 4. to provide an education system without social stratification. ( Chisaka, 2000; Mutumbuka, 1982) .
In these objectives, the emphasis is on equitability in distribution o f resources and learning opportunities, as well as abolishing racial and class distinctions. The issue o f quality is not directly raised in these objectives, but is subsumed in the intentions o f creating equitable opportunities for all learners. However, in the 1990's onwards, the issue o f quality in education has been topical. Among organisations that have been concerned about the quality of education in Zimbabwe, particularly primary education, is the SCNZ.
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The quality debate in education
The debate on quality education has been on for some time , and there appears to be no consensus on what quality education entails. 142 However, consensus seems to be on the fact that quality education exists, because, although " you can't-define-it -b u t -y o u -know -i t -w hen -you -s e e -it" ( Doherty, 1994: 7) . Woodhouse(2000) defines quality education as that education that prepares the learner for meaningful existence in life. Singh(2000) agrees, when he characterises quality education as that which prepares the learner for economic productivity, which is "some measure o f social equality and democracy in the modem world"(page 5). Doherty(1994: 10) In the context o f outcomes, Teichler agrees with Woodhouse(2000) and Singh(2000) , but he then goes on to add the output component as an essential ingredient to the measurement o f quality education.
Barnett as cited in Doherty(1994) , identifies four contexts in which quality education is conceptualised. These are as follows:
1. quality education as measured in its ability to produce learners who will succeed in the world o f work( a conception that agrees with Nyerere's idea o f education for self-reliance: Ruhumbika, 1974).
2. quality education measured against its ability to develop research skills in learners (this, however would not be quite appropriate for primary school products).
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3. quality education measured against the ability o f the schooling system to absorb .high numbers o f learners while at the same time being able to achieve high qualification or completion rates o f leamers( i.e. massification o f education with high success rates at minimum costs). 4. quality education measured against its ability to absorb and accommodate learners from disadvantaged social groups so that their opportunities for better lives are enhanced.
According to Bamett(1994) , all the four measures o f quality treat learners as inputs(when they enrol) and as outputs(when they come out o f the school system). But Barnett also argues that it is equally important to look at the educational process itself, i.e. what goes on in the "black box" o f the educational process itself, i.e. the quality o f the learners' experiences or quality o f learning itself.
In summary, quality education, w ith reference to primary education, would entail the following attributes: l.th e ability o f the primary school system to produce learners with knowledge and skills either to proceed to a higher level o f education such as secondary school, or to succeed in the world o f work.
2. quality education with reference to the ability o f the primary schooling system to absorb high numbers o f learners while at the same time being able to achieve high pass or completion rates.
3. quality education measured against its ability to absorb and accommodate learners from disadvantaged social groups so that their opportunities for better lives are enhanced.
The question is, does the primary schooling system meet the three 
Objectives of the study
In respect o f this'presentation, the objectives were to assess the perceptions o f teachers and learners on the subject o f quality primary education and the strategies to achieve its realisation through the didactical processes in two districts o f Zimbabwe, namely, Bikita and Rushinga.
Population and sample
Since this was a qualitative study, the researchers heeded W olcott's(1987) advice to work with a small population o f three (3) primary schools in Rushinga District and four(4) primary schools in Bikita District. We had to take four schools to work with in Bikita, because it is a bigger District than Rushinga.
At each o f these schools, a minimum o f ten(10) teachers, including their heads and deputies, participated in interviews, focus group discussions and lesson observations. As is customary to qualitative research, purposive sampling was used, targeting participants who are rich informants because o f their direct involvement in the didactical processes (Vakalisa, 1995) . In addition to the teachers and their heads, ten(10) learners in Grades 5 to 7, from each o f the schools, were sampled for focus group discussions, because we deemed these mature enough to be able to articulate their feelings.
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Data collection methods and how they were used
As is customary to the qualitative research paradigm, w e as the researchers were the main instruments o f data collection (Borman,1986; Lincoln and Guba, 1985) . We used interviews, focus group discussions, analysis o f schemes o f work and lesson observations to collect the data o f our study.
In ethnographic studies, interviews or focus group discussions are important for collecting data for the following reasons:
l.it is through interviews or focus group discussions that critical background information on participants is accessed. This information is useful for validating the source o f data and ensuring S its trustworthiness.
( 2.it is through ethnographic interviews or focus group discussions that the researcher can access information which is in the form of intentions and feelings. ( Chisaka, 2002; Nyawaranda, 1998; Yin, 1986) .
In this study, formal interviews and focus group discussions were used, and these were audio-tape-recorded. Focus group discussions were held with teachers and learners. give meaning to his/her data ( Wolcott, 1994; Chisaka and Vakalisa, 2003 
Findings and discussion
The presentation o f data was done in the form o f identifying the emerging themes and discussing these in detail. 3. Need for teaching/leaming resources to enhance quality.
Themes emerging from teachers' perceptions
4. N eed to enhance teaching skills to ensure a quality product.
5. Teacher preparation and skills as a factor in quality education.
Marketability of final product
In some schools in Rushinga District, some participants felt that 
Acquisition of Academic knowledge and Practical skills
This perception appeared to be shared by the majority o f teacher participants. Teacher Preparation, Skills, and teaching/learning resources.
Teacher preparation skills also emerged as a theme in the focus-group discussions. The following excerpts demonstrate this perception. Quality education is defined as: 
Themes Emerging from Learners* perceptions
Learners from both Bikita and Rushinga had their own perceptions o f quality education, which they articulated in either their local language, Chishona, or in English(for those who were confident enough to respond in this language). Three themes emerged from learners' perceptions. These were:
1 .Education that gives you a bright future in life 2. Education that enables one to be a self-reliant adult 3. Education that makes one competitive to reach the next level of academia.
perceptions o f his fellow learners as follows. Learners' perceptions were that, generally, quality education is that which enables the learner to proceed to the next level, uninterrupted, and one that equips learners with survival skills in adult life(for self reliance).
Themes Emerging from Lesson Observations and Analysis of
Schemes of Work
These were as follows:
1.Inadequacy o f charts and other teaching/leaming media in lessons.
2.
General shortage o f textbooks.
3. Tendency to teach without preparations and plans.
4. Classes too large for effective instruction.
5. Prevalence o f the lecture method or drilling.
Poor conditions o f classrooms -walls and windows.
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Inadequacy of charts and other teaching/learning media.
In three of the four schools where lessons were observed by the researchers in Bikita, Classes too large for effective instruction.
In Rushinga District, some classes had between 56 and 75 pupils each. One class, Grade 6, at Rushinga Primary School, had 82 pupils.
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Prevalence of Drilling o r Lecture methods.
In the majority o f participants in this study and supported by some perceptions found in the literature w e reviewed (Doherty, 1994; Fourie, 2000; Teichler, 2000) . The perceptions o f some participants that quality education should be measured by its ability to produce a complete human being socially, emotionally and physically, implies that these participants did not only look at education's ability to prepare learners for work or job experiences. They were also looking at how the individual would turn out to be after interacting with educational experiences, with reference to social values o f tolerance and co-operation.
Interestingly, there was a perception, both among teachers and learners, that the standard o f life o f the teachers would have an impact on quality education.
With reference to the objectives o f the post-colonial era in Zimbabwe, the Government's concern seems to be that, it didn't see any distinction between quality and mass education.
Distribution of equal resources and opportunities to all learners, providing a curriculum that promoted the one-ness o f citizens, and an education system that was not stratified, all appear to have been assumed to have the capacity to provide quality.
However, the perceptions o f stakeholders in this study did not address the relationship between the massification o f education and quality issues. This may imply that the stakeholders could believe that quality could still be achieved within the context o f mass education as long as all necessary inputs are channelled into the education system.
Analysis and interpretation of the results of lesson observations.
Zimbabwe Journal o f Educational Research S izes o f classes a n d th e tendency to u se le ctu re /d rillin g m ethods.
The prevalence o f large class sizes were mainly witnessed in Primary school in Bikita, in a class made up o f Grades 1 and 2. The teacher did not have a plan, and worse still, was unable to make a distinction between the two Grades in the work given. The two
Grades were treated as if they were at the same level.
P o o r conditions o f classroom s
This study revealed that many classrooms in both Bikita and Rushinga Districts, were in a poor state. M any o f them needed repainting, several window panes were broken or had never been fitted, floors were cracked or had potholes or both, and some walls were cracking as well. Some roofing sheets had holes.
We want to believe that quality is also associated with beautiful environments. How do you realise quality in environments like, and learner-centred teaching strategies, have an impact on quality education, then in the two districts where this study was conducted, that quality would be far from being achieved, given the inadequacy o f these resources.
